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Abstract

This study follows the cognitive linquistics approach to analyze the
Iragi university students' interpretations of (one sentence) flash fiction. Flash
fiction is a literary work characterized by its brevity, but still offers character
development and plot; it has a unique literary quality. The study depends on
schema theory; the model for analysing data is Fillmore’s Frame Semantics
(1982).The students’ mterpretations of one sentence flash fiction are the data
for this study; the data are collected by a reflection test and semi-structured
interview. The theory of frame semantics relates linquistic meaning to
encyclopedic background knowledge and previous experience. The study at
hand aims at examining the role of evocation in highlighting invocation
among the participants in the selected one-sentence stories, determining the
words that evoke these reflections, and investigating the gender-based
differences and similarities regarding the number of evocations identified
with the possible invocation associated to them. The study clarifies that the
different schema (previous knowledge and experience) of the students create
different interpretations for such brief and rich sentences of flash fiction, in
spite of the fact that they have the same educational background and about
the same age. However, and due to their shared cultural knowledge, there is
some sort of similarity in their interpretations. Moreover, approximately in all
interpretations, specific words worked as the keys for interpreting the text
under investigation and these words activated different frames. It has been
concluded that difference in gender has no impact on the students'
interpretations of short story sentences, which enhances the idea that meaning
is conceptual and is individual proper.
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Cognitive Linguistics and Schema Theory
Cognitive Linguistics

Language is a reflection of the world as anyone knows it; it is fixed in
his/ner perceptual experience. Cognitive linguistics (henceforth CL) is about
language, communication, and cognition. CL, as a discipline, is a comparable
new part of linguistic and psycholinguistic investigation. They are equally
involved. Cognition and language create each other. Language is used to
process, organize, and transport information from one individual to another;
from one personified mind to another. Basing on the assumption that
linguistic abilities are definitely fixed in the general cognitive abilities, the
cognitive  linguistic approach to language focuses on that meaning is
essentially conceptualized, and that usage shapes grammar. Following the
cognitive commitment, there are several norms that underlie the work of
cognitive linguists: first, cognitive linguistics shares a usage based view of
language, i.e., grammar is shaped by usage. Second, CL aims to show how
depending on usage, speakers can build up language systems by means of
general cognitive abilities, such as perception, memory, attention,
abstraction, and categorization. Third, cognitive linguists assume that
language exists in order to carry meaning; all elements of language have
meaning, including grammatical structures. For cognitive linguists, meaning
includes conceptualization and it involves both encyclopedic information and
dictionary (Dabrowsk and Divjak 2015, np).

There are two focal areas of research in the practice of CL; cognitive
approaches to grammar and cognitive semantics. Cognitive semantics deals
with examination of the link between the conceptual system, the semantic
structure determined by language, and experience. Cognitive semantics
examines  meaning  construction  (conceptualization) and  knowledge
representation (conceptual structure). Scholars working in the field of
cognitive semantics have used language as an instrument to examine these
cognitive phenomena. Therefore, the study of cognitive semantics used to be
involved in shaping the human mind. It is also concerned with investigating
linguistic semantics (Talmy 2000, 14).Thus, CL is the study of language in
its cognitive function, where ‘cognitive’ refers to the central role of
intermediate informational structures in encountering with the world. CL is
cognitive in the same way that cognitive psychology is: by assuming that our
communication with the world is mediated through informational structures

oY)



Gsmfls galad) aaal) : : bl gdaala
RR RV FR-AX L SN CS—y S W

in the mind. Language, then, according to CL is seen as a repository of
world, and knowledge is seen as a structured collection of meaningful
categorization that help us deal with new experiences and store information
about old ones (Geeraerts and Cuycken 2007, 31-32).

Schema theory

Schema as a concept can be traced back to Plato and Avristotle. It is derived
from the notion introduced by the psycholinguist F. Bartlet (1932, 312)who
was one of the major researchers who wrote extensively about schema
in Remembering, assuming that new experiences depend on past experiences
since frames and expectations are built on one’s schema. He applied schema
to psychology studies. Bartlett also used schema during his experiment to
mvestigate schema as a “cultural construct in memory”. He proposed that
schema does not stand only as an inner mental phenomenon, but goes beyond
to reach the degree of cultural and social patterns in the external world. Zhao
and Zhu start defining schema to describe a systematic pattern of behavior
and thought. They state that schema has an important effect on the absorption
and attention of any new information. Schema is used by people to offer a
framework for future understanding, depending on the organized prior
knowledge. (2012, 111)

Piaget proposed that schema means “an active organization of past
reaction, or of past experience, which must always be supposed to be
operating in any well-adopted organic response”. He defined schema as a
representation of stereotypes of concepts, or an abstract knowledge structure.
It summarizes what people know about different cases. Schema is structured
in the way that it denotes the link among its component parts. Cognitive
theory proposed that new information is added or assimilated into the already
existing schema. Moreover, schema is in the process of updating due to the
new information. (lbid, 112)

Flash fiction
Flash fiction is also known as nano fiction and mini fiction. This genre

is also subdivided into the drabble (100 words), the dribble (50 words), hint
fiction (25 words or less), the six-word story, the one-sentence story, and the
140-character story which known as twitterature. Flash fiction is widely used
among readers and writers to refer to all fiction, which is shorter than the
traditional short story. Moreover, the most important feature of the form is its
brevity and the Kinship between it and poetry. A number of writers define
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flash fiction by what it is not; some say that “it is not a parable, which
implies a message; it is not a tale, which is artless, often just an episodic
action narrative; it is not a sketch, which is fragmentary static.” Others
assume that flash fiction “ is not a diminutive version of anything, its own
self, and its intrinsically different from the short story and more like the
sonnet or ghazal" (Abella 2017, 2-3). Writers of flash fiction tend to
characterize their work with ambiguity in order to keep readers fully in
harmony with every word of the text. They depend on the imagination of the
reader to depict the details of characters, scenes, and events. Thus, it is the
readers' responsibility to make sense of every word, depending on their
experience to complete the picture of the story they read. The twist or the
surprise at the end is the most fundamental feature of flash fiction, which
gives the text more than one reading according to the individuals themselves
and their personal experiences (Al-Shargi and Abbasi 2015, 52). Certainly,
this is the most important reason for choosing this kind of genre to meet the
objectives of the study.

Fillmore’s frame semantics

The notion of the frame was introduced by Fillmore (1975) to linguistics as a
substitute for previous theories of meaning. The traditional view of
presenting meaning is in terms of conditions which must be characterizing
the linguistic form to be truthful or appropriately used. Fillmore’s frame
suggests that the condition which must be present in the linguistic form
depends on the speaker’s world and his experience. Events, situations,
objects or state of affairs are represented by a semantic frame. Parts of these
aspects constitute the elements that underlie the conceptual structure that
speakers access for processes of encoding and decoding. Therefore, parts of
the semantic frames are indexed by words that evoke the frame, such frames
are a kind of cognitive structuring tool used for the purpose of understanding.
Originally, the purpose behinds its development was to provide principles for
the organization of semantic information in the lexicon, not only an
instrument for describing facts about the lexical structure of a single word or
sets of words. After the important work about the frame of “RISK” by
Fillmore and Atkins 1992, 1994, frame semantics starts to gain its importance
which leads to the first frame-based dictionary. Moreover, the notion of
Frame Net represents the most important development in frame semantic
theory (Petruck 2011, 1-2).
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Frame semantics approach is unlike other theories on the lexical meaning;
the reason behind this difference is that common background of knowledge is
the basis for such an approach. Frame relates to cognition, since words are
related to the concepts they denote and according to the individual experience
they are associated in the mind. This means that the words are not associated
with each other directly, but by the “common background frames” since they
highlight certain meanings in the frame they occur in. For example, the frame
of “theft” is related to several verbs semantically, such as steal, snatch,
thieve, and others. This frame of “theft” highlights a wider semantic role,
such as agent, under goer, and instrument and others. The relations between
lexical meanings and the syntactic structures are described according to the
approach of frame semantics (Boas 2009,7-8)

Methodology of the Study

The study at hand is a qualitative study. It is devoted to investigate the
interpretations, frames, of the participants to the short story sentence to show
the impact of the participant's schema in constructing his/her frame(s) and
investigating the gender-based differences and similarities regarding the
number of evocations identified with the possible invocation associated to
them. As for the population of the study, it consists of twenty- three MA
students from both genders (12 females and 11 males) and of the same age at
English Department /College of Education/ University of Al-Qadisiyah.
Ethically, the participants were given the freedom to do the test. Further, they
took their time to send their interpretations for the researchers on line. A pilot
test was done on 12 students to check the clarity of the test for the
participants. It is worth mentioning that the notes gained were taken into
account when conducting the study in its final form. Moreover, the choice of
the one sentence short story and the analysis were submitted to jury*1 of
literature professors and raters*2 to maintain objectivity; the data is analyzed
depending on Fillmore's model Frame semantics (1982). In a reflection test,
the question submitted to the participants as a means of triggering their
interpretation is :

1 *The jury members are Prof. Majeed U.jadwe (PhD.), Prof. Basim Nashmi, Prof. Muna
Alalwan (PhD.), Prof. Hana’a Khlaif (PhD.), and Prof. Sabah Atallah (PhD .

2*The raters are Prof. Abbas H.J.Sultan (phd.), Assist.Prof. Rana Albahrani (phd.), and
Assist. Prof.Jinan Ahmad. 7
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Q// Reflect your understanding of the following sentence :

“Wrong number, said a familiar voice”

After collecting the data, the participants’ reflections, the researchers
interviewed the reflectors and asked them some questions :

1 .What are the words that activate your reflection?

2 Why did you write this story?

a. Have you heard a similar story?

b. Have you read a similar text?

c. Have you faced a similar situation or event?

Face to face (FtF) interview gives extra information more than other kinds of
interview (telephone interview, messaging interview, and email interview).
One of the advantages of FtF interview goes back to the richer information
they offer due to the voice, intonation, and body language of the interviewee
which add more to the verbal answer. The direct reaction of the interviewee
gives a more spontaneous answer since there is no significant time delay
between question and answer (Opadenakker 2006,4).

To accomplish the objectives of the study, the researcher will follow these
steps:

Firstly, categorization of their answers into two types of frames; evocation
and invocation as indicated in Fillmore's model Frame (1982:124), “frame
evocation” and ‘“frame invocation”. The next step is coding these two types
of frames using colors, Yellow color to refer to the linguistic frame evoked
by the given linguistic forms, which contribute

to the interpretation of the text due to Fillmore’s Semantic Frame (1982:124),
“frame evocation is a cognitive experience that comes about by an
interpreter’s  responding to  language-specific  associations  connecting
linguistic signs with particular frames”. [HHCHPINKNGOION refers to the cognitive
frames invoked by the interpreter that enable the experience to be understood
since “frame nvocation” according to Fillmore (Ibid.:124) is a cognitive act
performed possibly unconsciously by the interpreter to make sense of some
given information”.
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After analyzing the chosen sentence, the last step is the discussion of the
results obtained from the analysis; and deriving the conclusion that address
the objectives previously set as it will be shown in the following section.

Data Analysis and Results

With the help of the questions of the semi-structured interview held with the
reflectors, the researchers met the objectives of the study. The study has been
able to answer the research questions "What is the role of evocation in
highlighting invocation among the participants in the selected one-sentence
stories?, “What are the words that evoke their iterpretations?” and "What is
the role of gender regarding the number of evocations identified with the
possible invocation?; consider the diagrams following the analysis of each
reflection.

“Wrong number', said a familiar voice”

With respect to the semantic view point, this sentence includes three
components: the note "wrong number”, someone who has said it, and
someone who has reported or heard it. However, there are many questions
might be highlighted in the mind, such as:

< Who is that familiar voice?

< To whom it is said?

< Is it really a wrong number?

< What is the setting?

< How is it a familiar voice, but wrong number?

All these questions can be deciphered by reflecting upon and imaging things
based on one's frame stored in his memory.
Females’ reflections (12 females)

1. Wrong number

The familiar voice

oY1
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According to the first reflector, she managed to recognize the three
components of the sentence, in a different way and situation. The one who
said this phrase might be "an actor, singer, or perhaps even a person with an
important position in a society”; the caller is a man who plays in a
competition and is playing with the numbers, and the message ‘"wrong
number”. This message is a real message uttered by someone unknown, yet
his voice is familiar. She associated the sense of familiarity with the concept
of being "famous”. Two frames have been constructed by the student; a
competition in certain game or the frame in which the voice may refer to a
famous character, singer, or actor. The reflector has witnessed many similar
situations; being answered in such a way. She matches an already existing
mental image with what activates her reflection, the words “wrong number
and familiar voice”.

Setting: On the phone

The receiver The caller The message
Actoi/singer, impoitait
figure in the society

2. . The response implies that

who does wrong calls.That voice is heard from the customers of a certain
company of communication.

A man W rongnumber is real

The student has formed a different frame in which the woice is on the
answering machine that is heard when we make wrong calls. The word
“familiar” activates the student to write such reflection, depending on her
personal experience.

Setting: Phone call

The receiver The message
; The caller
Company service Ordinary customer Real wrong number
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‘wrong number’ in a certain
the tone/category of his

Two interpretations are given by the student; the first is a situation in which
two persons are doing a voice test to check the tone of the voice or something
related to such issues.

The second interpretation is derived from her personal experience in real life.
This one sentence short story reminds her of a previous situation. The main
word that activates the reflector’s interpretation is “said”.

Setting: Educational activity

The receiver The caller The message(wrong
One of two persons The speaker/ The reflector number)
Recording a phrase

trying to contact someone else but that other part is avoiding the

answer.
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The student has read novels with similar situations and watched movies with
similar context. She generalizes the meaning of the sentence in real life.The
words that activate the student to formulate this frame are “wrong, and
familiar”. During interview, the student also reflects her own feelings when
one tries to contact a person, assumed to be close, but he does not want this
relation in return; describing the result as feelings of frustration and sadness.
This shows the high effect of the reflector’s schema in mapping his mental
representations.

Setting: Phone call

The receiver The caller The message
another part The reflector Undesired relation

know who the calle

, the mother tried to make a cal
sound of the man’s voice sounded familiar.

-“wrong number”.

—

Being a writer of horror short stories in addition to reading previous texts, the
student deciphers the sentence in two frames. The word “familiar” activates
the frames for the reflector. For the student, this word seems to be terrifying
in this context; since being ‘familiar’ and pretending not knowing the
character is perplexing enough to motivate the mind to create such frames.
The first frame is about two friends; one of them is trying to avoid the other
by saying “wrong number”. The other frame is about a scary house in which
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strange and creepy things have happened when the voice of the dead brother
is heard instead of the delivery man.

Setting: Phone call

- : The caller The message (wrong
Ine recerver number)
A friend/her dead brother Woman/the mother Rejected
friendship/Strange
happenings

6.Two years ago, | called

my friend said that it was wrong number.

The words “familiar voice” activate the student’s interpretation. Passing
through real situation happened to the student herself, the reflector describes
the details of the situation in a context which acts as a motivator including
pattern of practices.

Setting: Phone call

The receiver The message
A friend The caller Unknown reason
The speaker/ reflector

oY .
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. 'wrong number ' said a familiar voice.

oice was the familiar voice.

The student interprets the sentence, relying on watching a previous movie.
The student considers “said a familiar voice” as the words which formulate
the whole frame; her ex-gilfriend’s husband has answered him, saying
“wrong number”. The student mentions many details not found in the one
sentence short story.

Setting: Phone call

The message/ wrong
The receiver The caller number
Husband of ex- girlfriend The speaker/ reflector regret

numbers , the phone rang and
call the same number but

when | called, voice. He replied "wrong number".

The student considers the sentence as a motivator for the interpretation of a
sad love story. The student regards herself as a character in the story
becauseshe automatically drags along with the words “wrong number” the
context in terms of which the phrase has an interpretation.
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Setting: Phone call
The receiver The message
The lover The caller Ended relation

The speaker/reflector

Then they hear “familiar voice behind them,

saying ‘wrong number’.

“Familiar voice” are the words that activate the student’s interpretation. The
word ‘“‘number” reminds the student of the books; therefore, a different frame
is used by her to interpret the sentence. It is not about phone calls; it is about
the “wrong number” off the shelf in the lbrary and it is said by “familiar
voice”, the librarian, to help two science students in their project.

Setting: In the library

The receiver
NlAamwa - A

Noora ana Saiah Thne caiieritne speaker
The librarian

The message
Number of the book
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10.

. As he dials the number, the
it is a wrong number,

“Wrong number” are the words that activate such a frame for the student. The
reflector mentions that she had heard such sentences a lot and similar
situation has happened to her with certain differences, therefore this frame
has been the closest to be constructed. “Wrong number” is the response for
dialing the wrong phone number; however, the voice is familiar to her.

Setting: Phone call

The receiver The caller The message
A person A person Unknown reason

11. —
Suddenly, a familiar voice came near to him said “wrong number’;

“Wrong number” are the words that activate the interpretation of the student.
Depending on her personal experience in one of her travels; the student has
faced a smmilar situation. The voice was a friend’s voice speaking to his
friend who was looking for his room in the hotel. This frame is not about
phone calls, but about the hotel room.

Setting: At a hotel

The receiver — e .
His friend Tne calier/tne speaker The message

somebody Wrongnumber of a room
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her number, he called her and said "Dany?" but
"‘Wwrong number" familiar voice replied.

The reflector has heard many stories like this. Thus, just reading the words,
this frame has been formed in her mind. The response comes from a woman
who doesn’t want to answer her ex- lover since he has disappointed her.
Many details have been woven by the student depending on the few words
exist in the original one sentence short story.

Setting: Phone call

The receiver The caller The message( wrong

The wonan/Dany The man _number)
Failure relation

Male’s Reflections (11 males)

therefore, he or she calls up his

. Since the speaker receives a call from "a familiar voice",

In this reflection, the student elaborates his own hypothetical context by
depending on what the words ‘“wrong and familiar” stimulate in his own
mind. This suggested frame by the student is originated from the fact that he
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has heard some stories of such sort rather than facing such event or situation.
This shows that he relies on his past experiences to generate such reflection.

Setting: Inner conflict

The receiver
Undefined
(relieving figure)

The calier The message (wrong number)
The speaker/teller Wrong choices

This reflection mirrors the student’s dependence on his own thoughts to
compose his own frame. He demonstrates that he recalls this specific
interpretation out of employing the word “wrong” which, according to him,
“explains the sufferings of human beings.” Lexically speaking, such word
does not exactly indicate such meaning, but the student depends on the
context of a previous story “Moby Dick™ to create such reflection.

Setting: General

The receiver The caller The message
Lovers/husband and wife Lovers/husband and wife Theme of loss and waste
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In this reflection, the student directly makes a connection between the one
sentence short story, and a similar situation he has passed through in his
previous years. The phrase “familiar voice” brings mnto his mind similar
phrase he has heard from a close person. Undergoing such experience leads
the reflector to formulate such interpretation rather than another one.

Setting: Phone call

The receiver The caller The message
The speaker/reflector
An acquaintance Rejected call

the voice of the one who speaks on the telephone.

Mi@fi@does not recognize the woman’s voice
voice of the woman is a familiarvoice.

wrong number”’.

This student creates an interesting story. He goes further than the words of
the sentence to compose an imaginative story of a woman facing such kind of
situation. The words “wrong number” makes the student recall this specific
frame sating that people share similar experiences in daily life. His
background information and memories help him in categorizing the meaning
of the sentence.
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Setting: Phone call

The caller
The receiver The message
Maria Wrong number is real

Unknown woman

5. One day , whenl dialed my father I heard the phrase : “Wrong number’
Reading the one sentence short story evokes a particular frame that is based
on the student’s real life experience he has come through in the past. “Wrong

number’ as a phrase activates a complete situation in his mind; it triggers him
to remember this event.

Setting: Phone call

The caller
Ui Kinowit woitiai

The receiver
Maria

The message
Wrong number is real

6. Someone calls his previous girlfriend and she does not want to speak with

-so she said ‘wrong number’

The words that trigger the student’s interpretation are “familiar” and “voice”.
Reading many stories with the same situation makes the student from his
frame of two lovers.
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Setting: Phone call
The receiver th»e_?"i".'ff The message

Sullievlic

Previous girlfriend Rejected relation

It was someone’s voice that I

know, a familiar voice.

_she answered me ‘wrong number.

The student interprets the sentence creating the above frame which refers to
a set of concepts related to each other according to a certain schematic model
in his mind since the student has gone through a similar incident. The phrase
“wrong number” triggers his reflection as it is usually used in telephones
terms.

Setting: Phone call

The receiver The caller The message
Ex-wife The speaker/ reflector Lack of focus

8.
She calls him but he

denies that he knows her voice.

The student creates a frame in which he links winter with cold feelings. The
phrase “wrong number” and the adjective “familiar” trigger this specific
interpretation in the student’s mind.. Cognitive frames are usually expressed
as slot-filler representations; therefore, the student elaborates his frame
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during the interview, saying that he wants to convey a message to all those
cold people who hurt people whom they have affection towards them.

Setting: Phone call

The receiver The caller The message
Boyfriend A girl Rejected relation

This student interprets the sentence, creating different frame that goes beyond
the words in the sentence itself. The student creates a frame of an
exammnation where he does make the wrong choice. The word “wrong”
activates his mterpretation in this way as “it leads to different and wrong
results” in addition to his fear of making wrong choices. He has heard similar
situation in his past life, commenting during interview that “numbers are
different in mathematics with independent entities.” The words used in this
frame are associated to give a coherent text.

Setting: An exam

The receiver The message

Astudent rne catier/uie speaker Wrong Choice
unknown
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The student reflection is based on his experience, he has passed through
when he has a trip to Turkey. The phrase “wrong number” activates his
reflection in this way because it reminds him of the happiest day in which he
won the present. These pieces of information stored in the reflector’s mind
are recalled directly when he had read the one sentence short story.
Accordingly, he creates his entire frame.

Setting: A competition

The receiver

Aqgirl The caller/the speaker
Thetourist guide

Aticket number
/misunderstanding

going to call

. It turns out that 1 made a wrong phonecall

The student deciphers the one sentence short story, relying on his background
information concerning a situation he has come through in his real life.
During the mterview, the student clarifies that the word “wrong” activates

such interpretation in his mind because he thinks the wrong number might
assign such scenario.
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Setting: Phone call

The message
AAwvmim e msimalan v in
VVIUIIyIIuIIIUCI 1o

real/mistaken identity

The receiver The caller
Ashly The reflector

Results

The following points illustrate the results of the analysis of the sentence:
“Wrong Number", said a familiar voice.

1. Fourteen students out of twenty-three (60.8%) explain that the word
'wrong' activates their interpretations of this one sentence short story. The
word “wrong”, in The Cambridge Dictionary, means “not correct”; such
meaning makes the students generate negative contexts.

2. Eleven out of twenty-three students (47.8%) show that the word ‘familiar'
activates therr reflections. In The Cambridge Dictionary, ‘“familiar” means
“something known, seen or heard before”. Such meaning evokes them to
write specific frames in which either the caller really does not know the caller
or the receiver knows the caller and pretends that s/he does not and refuses to
speak to hinvher.

3. Two students out of twenty-three (8.6%) ensure that the word ‘said'
motivates them to write their interpretations. “Said” in The Cambridge
Dictionary means “to speak words”. Thus, the students have supposed to read
some sort of conversation.

4. Four students out of twenty- three (17%) think that the words ‘familiar and
wrong refer to a contradictions meaning; thus, the sentence has a deeper
meaning than what is read, which activates them to elaborate different
frames.

5. Most of the students clarified that they have passed through such a
situation in their real lives; however, it is noted that their interpretations are
not very similar. Students who have read a similar event in a text or they have
watched it, for instance, in films, are more creative in building distinguished
contexts.
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6. Although the students, males and females, generated different frames to
the same text, there is no significant difference between their interpretations.
They have elaborated different frames, depending on their various

experience, previous knowledge, texts they have already read, or films they
watched previously.

7. Fifteen out of twenty-three students, 65% (eight females and seven males)
clarified that the setting is a phone call, whereas for two of twenty-three
students, 8% (one male and one female) the setting is a competition. One
female student ensured that the setting is some sort of educational activity,
another a library and another a hotel. For one male student, the setting of this
story represents an inner conflict and an exam was for another one.

8. The identity of the caller was interpreted differently by the students: For
ten out of twenty- three students, 43% (five females and five males), the
caller in this story reflected their own identity; for three of twenty-three
students 13% (two females and one male), it was an ordinary
person/man/somebody. Two male students (8%) kept the identity of the caller
undefined/unknown; for another student the caller was a tourist guide, and for
another was a caller. One female student 4% confirmed that the caller was a
player; for another was ordinary costumer and for another a woman/mother/a
librarian. One male student says the caller was a lover.

9. The character of the receiver was interpreted as follows: For three out of
twenty-three students, 13% (two male and one female), it was an undefined
person; for two of twenty-three students 8% (one male and one female), it
was the lover. Two male students showed that it was a previous girlfriend;
for one male student (4%), it was an acquaintance who received the call, a
boyfriend/ a student was for another one. For one female student, it was a
well-known character (actor/singer/someone famous); for another, it is a
company service. One female student pictured the caller as a dead brother
and another as a husband of an ex-girlfriend. Some female students, two,
gave names for the receiver as Noora and Sarah, and Dany.

10. The message "Wrong number" was comprehended differently by the
students: Six out of twenty-three students 26% (three females and three
males) pictured it as undesired (rejected) relationship; three students out of
twenty-three students 13% (two female and one male) confirmed it was really
wrong number. For two male students it represented wrong choices. For one
female student 4%, it was a recording phrase; for another it was regret; for
another, it was a number of a book or a wrong room number. One female
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student ensured that it represented a failure relationship and for another
female student, it represented misunderstanding (wrong ticket number).

Conclusion
The current study has arrived to the following points:

All of the reflectors managed to highlight different interpretations, frames, to
the same one sentence short story with different details. This shows the high
effect of one’s schema in mapping the mental representations; and how
knowledge, including one's experiences, practices, perceptions, language, and
cultural concepts stored in mind, is embedded as frames;

. The meanings of words are conceptualized based on the stored frames.
These frames are the basis for establishing word senses. After identifying
specific words, the participants invoked the frames depending majorly on
their knowledge, their schema, not so much on the literal meaning of the
linguistic elements which are represented by the evoked frames;

. Most of the reflectors, females and males, shared the same frames. In spite
of that, they generated different cognitive contexts with different details.
Difference in gender has no impact on the students' interpretations of short
story sentences, which enhances the idea that meaning is conceptual and is
individual proper; and they equally express different contexts and eventually
different meanings for the same text.
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